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What is the course about?

The value that we attach to seeing something for ourselves, and then being able to describe what we have seen to others, is central to our culture. Seeing is the privileged form of sensory perception and consequently a common metaphor for understanding itself: “I see what you mean,” we say, or “My view on this has changed.” In the criminal legal process, great weight is attached to eyewitness testimony, whereas convictions based only on hearsay are rightly considered unsound. But eyewitnesses can also be fallible or mendacious: there are many notorious cases of legal convictions that were based on seemingly compelling eyewitness evidence but which were subsequently proved to be miscarriages of justice. Eyewitness is also a key criterion for how historians evaluate their primary sources and arrange them in hierarchies of importance: in the history books and articles that you have read, you will doubtless have come across numerous comments to the effect that such-and-such a source is reliable because its author was present at the events recorded in it, while another source is of lesser significance because it is second hand.

This course seeks to unpick the idea of eyewitnessing in order, ultimately, to think about how historians go about their research, and how they evaluate their sources. What is an eyewitness? What is an eyewitness source? And what exactly is an eyewitness source a source for? In order to develop answers to these questions, we shall need to address three sets of issues:
· Memory. All written historical sources are exercises in the mobilization of memory, even when the interval between someone experiencing or seeing an event and then writing it down is short, as would be the case, for example, with a diary or journal. So what is memory? Is it a sort of recording in the mind, or something that we actively create? What are we doing when we recall something? How does memory decay? And how do we make up for the inevitable gaps in our memory? How important is memory as a building block of individual and group identity?
· Eyewitnessing. What is eyewitnessing? What do eyewitnesses actually see? What sorts of mistakes can they make? Why do we place so much trust in eyewitness testimony, be it in a legal, historical or other context?
· Narrating. Only a tiny proportion of all human acts of perception and moments of participation in historical events translate into written sources that say, either in as many words or implicitly, “I was there.” So how do eyewitnesses convert their experiences into stories? How do stories work? What does the narrative form equip the eyewitness reporter to be able to say, and conversely what are the constraints that it imposes? Is an eyewitness narrative actually closer to fiction than history?
In order to examine these issues, we will have occasion to draw upon the insights gained by cognitive psychologists into eyewitness perception and memory, and by literary scholars into the nature of narrative and autobiography – all the while, of course, keeping our main focus on historical materials. There will thus be a clear interdisciplinary dimension to the course, reflecting the nature of much modern-day historical research.
The examination of these key theoretical issues will be complemented by the in-depth study of a number of primary texts that have an eyewitness or autobiographical component. These texts cover a diverse chronological and geographical range, from the central medieval period to the twentieth century, and from Europe, Asia and America. These in-class set texts have been chosen as illustrative samples of the many more “ego texts,” as they are sometimes called, that are available to you for further study. They provide opportunities for practising skills of close reading and the framing of questions that can then be transferred to other sources. So, for example, even if the subject matter of your final research project is far removed in time and space from one of our set texts, Lady Murasaki’s diary, you will, I trust, find plenty of thought-provoking material in it. What was “Murasaki” (not, in fact, her actual name) writing, and who were her intended readers? How does she choose what to include, and how does she translate her experiences into written form?
(NB: Murasaki’s diary and similar texts would, in fact, be a very good choice for the research project if you so wished. Her text is part of a remarkable body of autobiography-like works written by Japanese noblewomen in the few decades either side of 1000 AD, a major moment, in fact, in world literary history, especially with regard to women authors. These texts are readily available in modern English translation.)

In addition to the theoretical and methodological issues noted above, the course will include a practical training element: part of two classes towards the middle of the course will be devoted to thinking about the requirements and demands of academic writing, and how to extend your bibliography in the areas covered by your research project.
The culmination of the course is a twenty- to twenty-five-page research paper. This must be substantially based on primary sources, and also engage in a full and critical manner with the relevant secondary literature, i.e. books and articles by modern historians and other scholars. The course as a whole is ultimately geared towards equipping you with the various research skills that you can bring to the writing of the paper. It should be stressed that the research paper should be a piece of original scholarship, not a derivative reworking of previous scholarly work: this may sound daunting, but it is actually an entirely realistic proposition. We shall have numerous occasions in the seminars to discuss and clarify the nature of this originality and how it is best attained.
Reading
There are two works of secondary scholarship that are particularly important for the course, and which you should buy.
H. P. Abbott, The Cambridge Introduction to Narrative, 3rd edn (Cambridge, 2021).

This will be our main resource for the investigation of the nature of narrative. It is much the best introduction to the study of narrative written in recent years. 
E. Loftus, Eyewitness Testimony (Cambridge, Mass., 1996).

This is the leading introduction to the nature of eyewitnessing and eyewitness testimony. Although she approaches the subject mainly from a legal perspective, Loftus offers many valuable insights that can be transferred to historical inquiry.

A third secondary title that is not formally part of the course, but which covers a great deal of pertinent material and which I highly recommend, is:
G. Cubitt, History and Memory (Manchester, 2007).
In addition, there are primary “set texts” that will be studied in depth in the first half of the course, and which you should buy. These are available in Penguin or Penguin Classics. They are:
The Diary of Lady Murasaki, trans. R. Bowring (Penguin Classics, 1996).
Alvar Núñez Cabeza de Vaca, Chronicle of the Narváez Expedition, trans. F. Bandelier, rev. H. Augenbraum with an introduction by I. Stavans (Penguin Classics, 2002).
Frederick Douglass, Narrative of the Life of Frederick Douglass, an American Slave, ed. H. A. Baker (Penguin Classics, 1982).

Anne Frank, The Diary of a Young Girl, trans. S. Massotty (Penguin, 2012).
NB: Readings listed in the class schedule that are taken from books will be posted as pdfs on Sakai; they are indicated by means of an asterisk in the class schedule below. Those readings that are in scholarly journals can be accessed through the Library’s e-journal provision or in hard copy.
Materials on Sakai
Over the first few weeks of the course, various materials will be posted on the course Sakai site to supplement the syllabus. These will include:

· A list of suggested primary texts that might form the basis of a research project. I would stress that this list is not intended to be exhaustive or prescriptive. You are free to identify other materials, in consultation with me.
· Various secondary readings. 
· Advice on the giving of presentations.
In addition, any “unseens,” documents that I bring to classes for reading and discussion, will be subsequently made available on Sakai.
NB: “Resources” will be the default location on the course Sakai page for all posted materials.
Class Formats
The classes will not be lectures by me. The aim is for classes to involve student-led discussion, and it is therefore very important indeed that you take responsibility for your role in that process and duly contribute fully and consistently. The precise content and agenda of each class will differ, but the two principal exercises in which we shall engage are:

· Close reading of primary sources and the framing of questions about them.
· Close analysis of secondary texts. If, for example, articles or book chapters form part of the preparation for a class, we will not only or mainly be concerned with their substantive content, but also with how they work (or not) as academic exercises. How does scholarly writing function? What are the mechanisms and approaches that you can adapt for your own research paper?
Attendance Policy and Class Etiquette/Laptop Policy
The University policy on class attendance is the following:
No right or privilege exists that permits a student to be absent from any class meetings, except for these University Approved Absences:

1. Authorized University activities

2. Disability/religious observance/pregnancy, as required by law and approved by Accessibility Resources and Service and/or the Equal Opportunity and Compliance Office (EOC)

3. Significant health condition and/or personal/family emergency as approved by the Office of the Dean of Students, Gender Violence Service Coordinators, and/or the Equal Opportunity and Compliance Office (EOC).

Additional information is available at the University Approved Absence Office.

Students are responsible for completing any reading/work due during an absence. If you know in advance that you are going to have to miss class (e.g. for a job interview), please discuss the matter with me beforehand.
Missing more than one class without a legitimate excuse will have a negative impact on your participation grade. Attendance at classes will be recorded. Please arrive promptly for classes.

Please note that the class does not require the use of laptops or tablets, so please do not bring them to the seminars. All cell phones and other electronic devices must be turned off during classes.

Late written work will be accepted at my discretion, and unjustified lateness in submission will be marked down 2 percentage points for each day the piece is overdue. (For the numerical grading scale, see below.
Assignments and Grading
The course grade will be calculated by means of the following elements:

· Participation in class (including presentation)
15%

· Initial proposal




15%

· Narrative self-assessment



10%

· Draft






20%

· Final research paper




40%
Participation in class will be judged according to evidence of satisfactory preparation for seminars, contribution to small-group discussion, and participation in plenary debate, as well as the presentation in Week 11 or 12, which will contribute half the total mark. The bands for this portion of the overall grade will be:

Outstanding 97+; Excellent 93-96; Very Good 90-92; Good 85-89; Satisfactory 80-84; Adequate 75-79; Below Adequate <70.

The initial proposal (Week 7) should be three pages in length.  It should provisionally identify the topic of your research, the main question that you will address, the primary source(s) on which the research will be based, and the main items of secondary reading that serve to frame your discussion. The initial proposal is not intended to set your subsequent research in stone; all research is fluid, as leads that one thought might be important turn out to be less so, while initially unsuspected angles turn out to have rich potential. There will therefore be an element of provisionality about the initial proposal. But you should be able to demonstrate through it that you have a secure jumping-off point for your research, and that you have begun the process of framing your main question.

In addition to handing in a copy of the proposal to me on the due date, you should bring a second copy, which will be exchanged with another member of the seminar to offer informal peer review and discussion. (NB: If there is an odd number of students in the class, one peer review group will comprise three students.)

The narrative self-assessment exercise (Week 9) should be three/four pages in length. You will be invited to assess the effects of memory on the form and content of narrative, based on exercises conducted in various seminars in Weeks 1-7. Further details will be given in class. This too should be made available for informal peer review.

The draft (Week 12) should be eight to ten pages in length (excluding bibliography). It should include a draft of the introductory section of the project and one or more complete sequences of argument (with brief indications of what will appear in the other portions of the final version). As before, you should make a copy available for your peer reviewer.
When giving your presentation (Week 11 or 12), you should distribute hard-copy handouts (of one or two pages) for the other members of the seminar. You should submit to me (1) a copy of this handout; (2) a hard copy of the Powerpoint slides (if used); and (3) a short bibliography (no more than 10 titles), if this is not included in the handout. This material will contribute to the determination of the presentation component of the participation grade.
The final research paper (Week 16) should be twenty to twenty-five pages in length (excluding bibliography).  It should be based on one or more eyewitness or autobiographical texts of your own choosing. In identifying the text(s), you are not limited to the material discussed in class, or that in the bibliography of possible titles on Sakai. You should discuss your choice, and how to develop your secondary bibliography, with me. The text(s) should be approached from the perspectives of eyewitness perception, memory and narrative self-construction that feature in the course, but this gives you a very wide latitude. You should not try to cover every angle over the course of the paper: a tightly focused discussion is the ideal. The primary sources may date from any point between the ancient world and the twentieth century. They should be in modern English translation if that is not the language of the original. Full details concerning format, layout and conventions will be supplied on the Sakai site.

Grading Scale

The grading scale is as follows:

93+

A

90-92

A-

87-89

B+

83-86

B

80-82

B-

77-79

C+

73-76

C

70-72

C-

67-69

D+

60-66

D

0-59

F

Course Architecture
The seminar schedule is structured into cumulative sequences that will allow us to develop the methodological tools that can be carried into the research paper:
The first sequence (Weeks 2-7) will be an immersive introduction into the nature of memory and eyewitness. This will also be the period during which the primary set texts will be intensively studied.
The second portion (Weeks 8-10) will be devoted to examining the nature of narrative, introducing into our discussions concepts and terminology drawn from the discipline of narratology. Although narratologists mostly work on fictional texts, much of what they say also applies to historical sources, especially to ego texts in which an author is constructing a particular persona. In this class, we shall also consider the technical demands of a research project: how to structure an argument and write an academic paper, and how to build up a bibliography.

The third phase (Weeks 11-12) will function as a transition from the class-focused emphasis of the course up to that point to the phase in which you will refine and complete your own research project. In these two weeks each student will give an eight-minute presentation on their research thus far.
The final sequence (Weeks 13-14) will be geared towards support, guidance and feedback as you build towards the submission of the research paper. 
A peer review mechanism will be built into the course. The peer review is an informal exercise, but one that can be extremely helpful. Exchanges should ideally be live, not conducted by email or text, on social media or by phone; Zoom meetings are fine. The arrangements for the setting up of pairings will be discussed in class. I will also post some advice and pointers about how to get the most from peer review, both as reviewer and reviewee, on Sakai.
NB: The peer review arrangements will not involve any sharing of information that is confidential between the individual student and me. For example, your peer review partner will not be made privy to your grades.

Initial Tutorials

Over the course of Weeks 5-6 you must come to see me to discuss your initial research proposal, either in an office hour or by appointment.
Final Tutorials

In Week 13, there is no class, but over the course of that week you should each come for a tutorial of 20-30 minutes for feedback on the draft and presentation, and to discuss the progress of your project. The scheduling arrangements will be finalized in due course. There will also be opportunities for tutorial support in Week 14.
The Honor Code and Plagiarism
All students are expected to follow the guidelines of the UNC Honor Code. In particular, students should refrain from “lying, cheating, or stealing” in the academic context. You can read more about the honor code at

studentconduct.unc.edu.

You should ensure that you are familiar with and observe the Honor Code, which applies to all classes taught within the University. See

http://catalog.unc.edu/policies-procedures/honor-code/
In particular, you should take very great care not to commit plagiarism. For details, see:
https://writingcenter.unc.edu/tips-and-tools/plagiarism/
A great deal of plagiaristic work is at least partly a consequence of poor note-taking technique and hurried writing. Give yourself time to read carefully and reflectively. Under no circumstances simply copy out or cut and paste portions of secondary source text – not even a clause or sentence. Think about how you can articulate your ideas and impressions in your own words as you read and take notes; this is in fact an important part of the process of understanding what you are reading. And when you come to write your papers, insulate yourself from reliance on the formulations of your reading; use your notes and don’t have the source books or articles immediately to hand to consult as you write, because it will be easy to fall into a rhythm of looking things up, and this can result in transferring the source’s wording into your own formulations, as if it feels that this is the only way in which the point you are making can possibly be put into words.

Similarly, it is poor paper-writing technique to quote extensively (i.e. with quotation marks) from your secondary sources: this can seem like a lazy way of making someone else do the argumentative work for you. Sequences in papers that amount to ‘collages’ of quotations are never effective. A good rule of thumb is to quote directly only when you intend to disagree with the remark (X argues that “……”, but it is more reasonable to suppose that…..).

Quotation from primary source material is another matter, of course: this can be done profitably in order to offer evidence in support of your arguments. Again, however, do not overquote from primary documents: limit quotations to those passages that specifically support the point that you are making.

Accessibility Resources
The University of North Carolina at Chapel Hill facilitates the implementation of reasonable accommodations, including resources and services, for students with disabilities, chronic medical conditions, a temporary disability or pregnancy complications resulting in barriers to fully accessing University courses, programs and activities.

Accommodations are determined through the Office of Accessibility Resources and Service (ARS) for individuals with documented qualifying disabilities in accordance with applicable state and federal laws. See the ARS Website for contact information: https://ars.unc.edu or email ars@unc.edu.
Counseling and Psychological Services

UNC-Chapel Hill is strongly committed to addressing the mental health needs of a diverse student body. The Heels Care Network website (https://care.unc.edu) is a place to access the many mental resources at Carolina. CAPS is the primary mental health provider for students, offering timely access to consultation and connection to clinically appropriate services. Go to their website https://caps.unc.edu/ or visit their facilities on the third floor of the Campus Health building for an initial evaluation to learn more. 

Title IX

Any student who is impacted by discrimination, harassment, interpersonal (relationship) violence, sexual violence, sexual exploitation, or stalking is encouraged to seek resources on campus or in the community. Please contact the Director of Title IX Compliance (Elizabeth Hall, interim – titleixcoordinator@unc.edu), Report and Response Coordinators in the Equal Opportunity and Compliance Office (reportandresponse@unc.edu), Counseling and Psychological Services (confidential), or the Gender Violence Services Coordinators (gvsc@unc.edu; confidential) to discuss your specific needs. Additional resources are available at safe.unc.edu.

Your Professor
I am Andrew W. Mellon Distinguished Professor of Medieval and Early Modern Studies. My publications include Knightly Piety and the Lay Response to the First Crusade (1993); The Miracles of Our Lady of Rocamadour (1999); France in the Central Middle Ages, 900-1200 (2002); The Experience of Crusading: Western Approaches (2003); The World of Eleanor of Aquitaine (2005); Thinking Medieval: An Introduction to the Study of the Middle Ages (2005); Tudorism: Historical Imagination and the Appropriation of the Sixteenth Century (2011); The Historia Iherosolimitana of Robert the Monk (2013); Writing the Early Crusades: Text, Transmission and Memory (2014); and Eyewitness and Crusade Narrative: Perception and Narration in Accounts of the Second, Third and Fourth Crusades (2018). I am currently writing a history of the Great Siege of Malta, to be published by Penguin.

NB: The professor reserves the right to make changes to the syllabus details, including due dates and test dates. Such changes will be announced as early as possible.
IDEAS Curriculum
(This section does not technically apply to you because you are all working within the older curriculum structure, but it is included here as a matter of form, and the statement of learning outcomes and questions is a pertinent summation of the demands and expectations of the course.)
This is a Research and Discovery course under the IDEAs in Action Curriculum. Research and Discovery courses allow you to immerse yourself in a research project, incorporating reflection and revision to produce and disseminate original scholarship or creative work. This experience will help you reflect upon, deepen, and connect knowledge and capacities.
These are the learning outcomes that are expected of students after completing this course:
· Frame a topic, develop an original research question or creative goal, and establish a point of view, creative approach, or hypothesis.
· Obtain a procedural understanding of how conclusions can be reached in a field and gather appropriate evidence.
· Evaluate the quality of the arguments and/or evidence in support of the emerging product.
· Communicate findings in clear and compelling ways.
· Critique and identify the limits of the conclusions of the project and generate ideas for future work. 
These are the types of questions you should be able to answer after completing this course:
· How do I establish my point of view, take intellectual risks, and begin producing original scholarship or creative works?
· How do I evaluate my findings and communicate my conclusions?
· How do I narrow my topic, critique current scholarship, and gather evidence in systematic and responsible ways?
Seminar Schedule
Week 1
Tuesday 16 August

                                                              Orientation
Thursday 18 August
Introduction to key questions and issues
Week 2
Tuesday 23 August; Thursday 25 August
What do we mean by ‘memory of one’s life’?

Secondary reading:

O. Sacks, ‘The Man Who Mistook His Wife for a Hat’ and ‘The Lost Mariner’, in his The Man 
Who Mistook His Wife for a Hat (London, 1986), pp. 7-41.*

J. Bruner, ‘The Narrative Creation of Self’, in his Making Stories: Law, Literature, Life (Cambridge, Mass., 2002), pp. 63-87.* 

Week 3
Tuesday 30 August; Thursday 1 September
The nature of perception and memory
Text: Alvar Núñez Cabeza de Vaca, Chronicle of the Narváez Expedition

Secondary reading:


Loftus, Eyewitness Testimony, pp. 20-87.


R. Buckhout, ‘Eyewitness Testimony’, Scientific American, 231:6 (1974), 23-31.


U. Neisser, ‘John Dean’s Memory’, Cognition, 9 (1981), 1-22.
See also the video available through the Library of Elizabeth Loftus, ‘Eyewitness Testimony’ (2011)
Week 4
Tuesday 6 September
No class: University well-being day
Thursday 8 September
Memory and personal identity

Text: The Diary of Lady Murasaki

Secondary reading:

I. Morris, The World of the Shining Prince: Court Life in Ancient Japan (New York, 1964), pp. 
199-264.*
Week 5
Tuesday 13 September; Thursday 15 September
The Rashomon effect

Text: Rashomon, dir. Kurosawa Akira (Japan, 1950)

Secondary reading:

A. H. Hastorf and H. Cantril, ‘They Saw a Game’, Journal of Abnormal and Social Psychology, 49 (1954), 129-34.
R. Anderson, ‘What is the Rashomon Effect?’, in B. Davis, R. Anderson and J. Walls (eds), Rashomon Effects: Kurosawa, Rashomon and Their Legacies (Abingdon, 2016), pp. 66-85.*
Most of these classes will be devoted to viewing the 1950 film Rashomon (which lasts about 90 minutes). We shall then discuss what we have seen. I shall not give you any spoilers, but, if you have not seen this film, it raises a great many pertinent issues that seem tailor-made for this course, as you will discover. 
NB: Because there are just two, quite short, pieces of secondary reading for this class, you should use the time this week to anticipate some of the reading for the next few weeks and work on your proposal.

Week 6

Tuesday 20 September; Thursday 22 September
Flashbulb memories and what stays in the mind
Text: Frederick Douglass, Narrative of the Life of Frederick Douglass, an American Slave

Secondary reading:


R. Brown and J. Kulik, ‘Flashbulb Memories’, Cognition, 5 (1977), 73-99.


D. C. Rubin and M. Kozin, ‘Vivid Memories’, Cognition, 16 (1984), 81-95.

A. Memon and D. B. Wright, ‘Eyewitness Testimony and the Oklahoma Bombing’, The Psychologist, 12 (1999), 292-5.

D. B. Pillemer, Momentous Events, Vivid Memories: How Unforgettable Moments Help Us to Understand the Meaning of Our Lives (Cambridge, Mass., 2000), pp. 25-62.*
Week 7
Tuesday 27 September; Thursday 29 September



Witnessing on your own or as part of a group?
Text: Anne Frank, The Diary of a Young Girl (esp. pp. 1-125)
Secondary reading:

E. J. Marsh, B. Tversky and M. Hutson, ‘How Eyewitnesses Talk about Events: Implications for Memory’, Applied Cognitive Psychology, 19 (2005), 531-44.
J. K. Olick, ‘Collective Memory: The Two Cultures’, Sociological Theory, 17 (1999), 333-48.

W. Hirst and G. Echterhoff, ‘Creating Shared Memories in Conversation: Toward a Psychology of Collective Memory’, Social Research, 75 (2008), 183-216.

Initial Proposal due (Thursday 29th)
Week 8

Tuesday 4 October; Thursday 6 October
What is a narrative and how does it work? (I)

Secondary reading:


Abbott, Cambridge Introduction to Narrative, pp. 1-28, 46-88.

Training: 
Structuring and writing a long paper
Week 9
Thursday 11 October; Thursday 13 October
What is a narrative and how does it work? (II)

Secondary reading:

Abbott, Cambridge Introduction to Narrative, pp. 89-117, 136-82
Training:
Focusing upon a research question and building a bibliography


Narrative Self-Assessment due (Thursday 13th)
Week 10

Tuesday 18 October 
What is a narrative and how does it work? (III)

Thursday 20 October

No class: Fall Break

Week 11

Tuesday 25 October; Thursday 27 October
Student Presentations (I)
Week 12

Tuesday 1 November; Thursday 3 November




      Student Presentations (II)
Draft due (Thursday 3rd)
Week 13
Tuesday 8 November; Thursday 10 November
Tutorial support and feedback during the class slots (or by arrangement)
Week 14
Tuesday 15 November

Final review: challenges and queries

This class will discuss some of the logistics and challenges involved in producing a research paper. What problems have you encountered? We will also consider the value of in-depth close reading of passages from primary sources in order to help us consider how sources can be effectively mobilized when conducting and writing up one’s research.

Secondary reading:


P. J. Eakin, ‘What Are We Reading When We Read Autobiography?’, Narrative, 12 (2004), 

121-32.

W. F. Brewer, ‘What is Autobiographical Memory?’, in D. C. Rubin (ed.), Autobiographical Memory (Cambridge, 1986), pp. 25-49.*
Thursday 17 November

Tutorials
Final Research Paper due THURSDAY 1 DECEMBER, NO LATER THAN 4.00 PM

PAGE  
12

